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RESÚMEN 
 
El siguiente proyecto de aula pretende observar el impacto de la implementación de algunas de 
las características de la estrategia de escucha “Bottom-up” para promover la comprensión oral, 
proporcionando a los estudiantes apoyo para las actividades de escucha. La estrategia “Bottom-
up” consiste en la entrada de escucha sistemáticamente organizada primero en sonidos, luego en 
las palabras y finalmente en oraciones (Richards, 2008). Con el propósito de exponer a los 
estudiantes a la habilidad de escuchar, los profesionales diseñaron tareas que incluían soporte 
visual, suficiente input, y buscaron la activación del conocimiento previo de los estudiantes. El 
estudio fue ejecutado en una escuela pública en Pereira y los participantes fueron estudiantes de 
primer grado. Las reflexiones demostraron resultados  sobre la importancia de la planear y 
diseñar lecciones, incluyendo tres características de la estrategia “Bottom-up” para fomentar la 
escucha. Por otro lado, a través de esta experiencia de los profesionales tuvieron la oportunidad 
de reflexionar sobre los siguientes aspectos tales como el crecimiento profesional, respuestas de 
los estudiantes y sus resultados lingüísticos. 
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ABSTRACT  
 
 
The current classroom project aims to observe the impact of implementing some features 
of Bottom-up strategy to promote listening comprehension by providing students some support 
for listening activities.  Bottom-up strategy consists of the listening input organized 
systematically first in sounds, then in words and finally in sentences (Richards, 2008). With the 
purpose of exposing students to the listening skill, practitioners designed listening tasks that 
included some visual support, sufficient input, and searched for the activation of students’ 
background knowledge. The study was executed in a public school in Pereira and the participants 
were students from first grade. Reflections shed light on the importance of planning and 
designing lessons including three features of Bottom-up strategy to foster listening.On the other 
hand, through this experience practitioners had the opportunity to reflect upon the following 
aspects such as professional growth, students responses and students linguistic outcomes.  
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INTRODUCTION 
 
 
Based on different English teachers’ experiences, it has been noticed that learning a  
foreign language implies to master the four skills such listening, speaking, reading and writing, 
however several studies have shown that listening skills is the hardest that requires a further look 
into foreign language learning classrooms since this ability has not received special attention in 
EFL classroom. It demands a considerable effort that might call particular attention in English 
teachers even when they do not implement adequate strategies and relevant material for 
developing this skill as it has been perceived in some classroom observations. This is the reason 
why this current classroom project intends to provide alternatives for teachers to promote 
listening by the implementation of Bottom-up strategy.  In this sense, the teacher would not have 
to expose learners only to the traditional methods they use  but might try another type of 
strategies and materials to facilitate this challenging process of listening and to help students to 
be able to listen effectively when face unfamiliar vocabulary and structures.    
 
In response to this reality about teaching and concerning to the appropriate and lack of   
different techniques, this classroom project intends to implement specific strategies to support 
students during the exposure to listening activities. In this classroom project the implementation 
of Bottom-up strategy is a support for listening activities, and, the activation of students’ previous 
knowledge as well as engaging students through some types of input are resources for students 
reinforcement.  
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This classroom project claims to explore three theoretical concepts such as listening skill, 
Bottom-up strategy and Top-down strategy to outline and analyze this paper from different 
perspectives.  Listening skill is the process that has to do with the mental capacity to comprehend 
what is said which is not limited to words and sentences but also there are some other factors 
implies the comprehension such as signals-noise, words, intentional, unintentional sounds among 
others. Bottom-up strategy is a tool for understanding the spoken information through a 
systematic process organized first in sounds, then in words and finally in sentences. Top-down 
strategy that is concerning to the listening stage in which is activated the listener's’ background 
knowledge useful for the recognition of the incoming information; and it used by them to infer or 
make prediction about what the topic or the message will be about.  
 
The methodology is another important session of this classroom project which contains 
broad information related to the participants and the context where the project took place. The 
classroom project was accomplished in a public school form Pereira and the participant were 34 
first grade and three pre-service teachers. The implementation sessions were 6 in total and they 
were executed 2 hours every week. Many activities, visual materials were used linked  to Bottom-
up and Top-down  strategy were included in the planning of the lessons and finally it was  
reflected on three main categories of reflection.                                                                                                                                                                                                                                                                                                                                    
 
In general, listening has been considered as one of the most demanding task for any 
English learners, however listening is now regarded as much important in both EFL and ESL 
despite that some English teachers do not endeavor to provide sufficient input to learners in 
listening exercise;  and if so,  teachers do not accurately use the strategies and materials. After 
reflecting on some teaching as well as on some learning relevant features observed during the 
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implementation, it was noticed positive impacts but also some challenges that helped us to grow 
professionally. Additionally, the reflections aided us to find alternatives to deal with some 
unexpected situations which over time permitted us to obtain good results in terms of students’ 
responses and linguistic outcomes.      
 
 
JUSTIFICATION 
 
Even though listening skill has gained particular interest in language learning, it is still not 
receiving the attention it deserves in English language teaching world as compared to literacy 
skills according to (Bouziri, 2014).  A contribution made by Dash (2007) says that this receptive 
skill is an essential first component in our mother tongue as well as in learning a new language 
due to the fact that before the human being is able to speak, read or write in English, he first must 
hear and comprehend it, so that, listening ability might lead to develop the other cognitive and 
language skills. 
 
In this sense, contemplating what was above mentioned, listening skill is a difficult action 
that needs special assistance in the EFL classroom; reason why it is necessary that teachers 
consider some mechanisms such as Bottom-up strategy and different types of support for the 
listening activities like  visual support and repeated input support, (Chang & Read, 2007).  
Another relevant contribution is taken from Dash (2007) who mentioned that an effective 
mechanism to develop the listening skill is bottom-up strategy, since to comprehend the message; 
we need first, to understand the smallest units of language (sounds) as it is done through bottom-
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up mechanism. Another strategy is the Top-down strategy defined by the same author as the 
previous knowledge that helps us figure out the message implied in words, phrases and sentences. 
 
In spite of the efforts made by some authors to improve the instruction of listening 
competence what is really seen and evidenced in schools is that English teachers rarely focus on 
the improvement of listening skill, as well as they are not considering the use of resources to 
facilitate students´ listening comprehension such as the use of listening strategies, and different 
types of listening support. As an example of this, it was found in a research study conducted in 
this Colombian context specifically in Risaralda Department by (Arias et al, 2012) that “the 
listening skill is one of the least skill worked in the EFL setting and the only exposure to listening 
that students have is when the teacher talks to the students in English, which is not very often”. 
That is why, in the current classroom project is also considered the relevance and the need of 
further work of this skill since listening ability has not acquired the real significance that this skill 
has deserve in the EFL classrooms.  
 
In response to this reality in teaching, this classroom project intends to consider specific 
elements and strategies for dealing with the problematic situations that students may face when 
performing listening exercises for the lack of appropriate listening mechanisms. Those 
fundamentals are the implementation of Bottom-up strategy, support for listening activities, and, 
the activation of students’ previous knowledge that has to do with the Top-down strategy.  
Therefore, this classroom project is relevant on the grounds that in the field of English 
language teaching in public schools in Pereira, especially with young learners, few classroom 
projects have focused their attention on the development of their listening skill through the 
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implementation of Bottom-up strategy, using listening support, and some mildly features of top-
down strategy.    
 
The practitioners through this classroom project search to report on the results of 
combining and implementing Bottom- up strategy, listening support, and the activation of 
students’ prior knowledge. Likewise, it seeks to inform about the experience of novice teachers in 
terms of their professional growth, students’ responses and linguistic outcomes. 
 
 
 
TEACHING OBJECTIVES  
 
❖ To enhance the listening skill through the exposure to listening tasks  
❖ To report on the experience of novice teachers in designing and adapting listening tasks. 
To reflect upon teaching practices and share the major leanings of this experience. 
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CONCEPTUAL FRAMEWORK 
 
 
Within this section, three main theoretical constructs such as listening, Bottom-up strategy and 
Top-down strategy  will be addressed in this study, as well as  it covers some elements 
concerning types of tasks, listening stages, listening material and listening mechanisms. 
Likewise, some issues related to the benefits and stages of listening skill will be included. The 
previous concepts will be directed from different perspectives given by several authors among 
them, who are (Buck, 2001, Ahuja & Ahuja 2006, Dash 2007 Harmer 2001) and some others. 
 
 
LISTENING SKILL  
 
 The concept of Listening Skill has been explored by many authors who have provided 
different meanings to the English teaching field. Such as, human beings use the organ of hearing 
to receive individual sounds (letters, stress, rhythm and pauses) and employ the brain to convert 
this receptive input into meaningful messages as it is established by ( Buck, 2001) 
In this sense, the same author continues to argue that listening is drawn as a result of an 
interaction between an amount of information sources which include; the acoustic input, non-
linguistic knowledge such as details of the context, information about the world, how it works; 
and different types of linguistic knowledge, such as phonology, lexis, syntax, semantic and 
discourse structure. That means that the act of listening to sounds implies the use of background 
knowledge since the brain processes meanings either linguistics or contextual knowledge in order 
to achieve better comprehension. 
13 
 
 
Ahuja & Ahuja, (2006) share similar view of what listening is. They establish that 
listening is the comprehension of what is said. It results in mental reaction that involves the 
process of becoming aware of, paying attention to, interpreting, auditory stimuli that is integrated 
with other information into the brain. Therefore, the same authors contribute to the definition of 
listening by adding that listening is not limited to the reception of words and sentences. It 
includes all auditory signals-noise, words, intentional, unintentional sounds, snots, whining, 
sighs, poems, etc. As a whole, this process of listening is a combination of multiple factors from 
which hearers are unconscious as well as conscious in the recognition of the messages from the 
external world. 
 
Listening stages 
Referring to the stages into the Listening activities, Hedge’s (2008) presents the next pre-, 
while-, and post-listening stages. According to this author, pre-listening is a brief anticipation of 
the matter in which the teacher attracts students attention in order to activate their previous 
knowledge. While-listening is tied to the previous step by the purpose of not only engaging 
listeners to illustrate their understanding, but also to instructing and provide support to reinforce 
students listening skill and supply strategies to have success in listening tasks. And post-listening 
is a stage in which the acoustic input is strengthened through solving problems or written 
exercises, group discussions, and giving feedback between students and teachers. As far as it is 
concerned, the sequence listening established describes a set of stages that can be taken into 
consideration to know how to lead, guide and facilitate the English listening activities into the 
classroom. 
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Types of listening tasks  
Concerning the selection of different types of listening tasks that students can perform, 
(Richards, 2008) determines that some listening exercises might be carried out without speaking, 
reading, or writing. One is a transferring exercise; it involves receiving information in one form 
and transferring it or parts of it into another form resulting in drawing a picture or a diagram 
corresponding to the information given. 
Additionally, Dunkel (1986); Lund (1990); Paulston & Bruder (1976) suggest another 
kind of listening task, it is a matching exercise which involves selecting a response from different 
alternatives, such as pictures and objects that correspond to what was heard. These authors also 
mention that other alternatives might be choosing a picture to match a situation and placing 
pictures in a sequence, which matches a story or set of events. Other type of listening task 
consists on physical movements in which the students have to respond physically to oral 
directions (Richards, 2008). 
The English teaching field also offers other definitions referring to tasks for young 
learners. McKay (2006) proposes a set of listening tasks appropriate for implementing with 
young language learners. The same author continuing adding that Total Physical responses tasks 
are another pattern that can be implemented as listening activities, TPR is an example that 
involves students´ physical reactions after listening the request or command. The request can be 
simple or more complex considering the student's’ cognitive level.  
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Listening and does  
 
The first option is called Listen and does tasks that require action responses in which 
learners can use of some paralinguistic features to demonstrate understanding; it may be through 
short responses as actions, nods, of shakes of the heads, pointing, moving around. It is head 
toward students’ comprehension noticed by students ‘actions corresponding to questions and 
commands. 
 
Action task 
Another example taken from this author is action task that is named an excellent way of 
assessing listening comprehension as games like “Simons says”. It consists in listeners follow 
teacher's’ instruction or commands by responding with physical responses but also responding 
drawing what the instructor demands. 
 
Listening strategies 
Concerning to other factors of listening skill, English Teaching discipline presents a great 
varieties of listening strategies; Bacon (1992) argues that learners use several mechanisms 
according to their own cognitive style, their level of proficiency and the type of task they face. 
Besides, some strategies are proposed by Oxford (1990) that are compensation strategies which 
can help listeners to overcome limitation when they do not hear something clearly or they cannot 
catch all the words, and also, listeners can make use of some clues to help them guess the 
meaning of certain words or pieces of information. The linguistics clues might be word order and 
word stress to facilitate the comprehension of what is heard. Other clues are related to the type of 
vocabulary that listeners use and need to be familiar with in order to guess what is beyond the 
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language. For this reason, listening strategies are important mechanisms used by students and 
necessary to enhance and to make easier the interpretation of the incoming message. 
 
BOTTOM-UP STRATEGY 
 
One of the mechanisms that has been employed to develop listening comprehension is 
taken from Dash (2007) who exhibits Bottom- up strategy as a tool for the comprehension of 
what is listened through the process of understanding smallest units of language; such as, sounds 
which are connected to form words, and the knowledge of these words enables us to understand 
phrases, then sentences, and finally entire passages. 
 
 
 Equally important, concerning to Bottom-up Richards (2008) explains the use of the 
incoming input as essential for understanding the message that is organized systematically from 
sounds, to words, clauses, and finally sentences, until the meaning is captured in the brain where 
the listener´s grammatical and lexical competence provides the basis for bottom- up processing. 
 
The author continuing announcing that, to understand a message using Bottom-up 
processing, listeners, mentally separate its components into chunks of language implying  
significance, for instance, knowing the  chunk “ guy” lead us to comprehend “ there was a guy 
next to me”. These are the units that we remember, our knowledge of grammar helps us to find 
the appropriate chunk. On the ground, bottom-up strategy implies coordinated process which 
starts with “sounds, following with words and finally sentences”. And also, a component of this 
listening strategy is the listener's’ linguistic competence. 
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Considering that bottom-up is a systematic processis important to highlight some essential 
stages to develop this strategy; in this sense, Richards (2008) summarizes this view of listening 
and present the next stages that can be carry out in the following way: 
1. Understanding smallest units of language (sounds). 
2. Connect the sounds to (words). 
3. Words are connected to understand (phrases, sentences, entire messages). 
 
 
TOP-DOWN STRATEGY 
 
Similarly, in a slightly way is considered another concept associated to listening 
strategies, it is the top-down processing, which according to Celce-Murcia (2001) is an involved 
step when listening including the listener’s abilities to activate background information useful for 
the task of understanding the perceived speech and also top down processing implies to store 
prior knowledge and general expectations about language and the world. It is used by the listener 
to make predictions about what the incoming message is expected to be at any point, and how the 
pieces fit into the whole. 
 
In the construction of the meaning through Top down processing some strategies are 
proposed by (Batova, 2013). The first strategy has to do with the listeners’ use of their 
background knowledge of the topic and relevant context necessary to form and modify meaning 
matching with the new incoming information. The second step of this process is the activation of 
schemata in terms of background experiences that human beings have in their memory useful for 
the process of comprehension. There are two types of schemata, one is formal schemata that is 
18 
 
the knowledge of the structure of discourse genres such as; narrative, descriptive, expositive, and 
communicative. The other schemata is cultural schemata that means the knowledge of culture and 
their world around them. Consequently, the third stage is predicting whose aim is to think in what 
is going to happen upon the content, and the last step is concerning to drawing inferences which 
leads the listener using all previous clues to draw conclusions in order to answer the end of the 
topic. 
 
Material for listening activities 
Facilitating students’ listening activities listening tasks have to be taken into account; 
Tomlinson (2003) recommends the use different types of listening material from different input 
sources such as; relevant and stimulating illustrations, recordings input, print versions of texts, 
and a lesson plan. The author also explains the point about material for developing listening skill 
is that learners develop easier this skill if they do a lot of listening through the resources that can 
be used for distinct listening exercises. 
 
Another option of material for listening activities is given by the University of Warwick, 
(2012) that includes two kinds of materials as authentic material; this includes anything that is 
'unscripted', the English you hear on the television and radio, and English spoken outside the 
classroom, etc). The other material is Course book materials; this may include simulated lectures, 
and semi-scripted listening tasks from course books. 
 
 
 
 
19 
 
 
METHODOLOGY 
 
For the execution of this classroom project, the context selected was a population from a public 
school in Pereira where the participants were first grader learners. Continuing with the part of the 
design, it was considered the ESA model, for the completion of this work we took advantage of 
sources like worksheets, flashcards, and recording material in order to perform the tasks into the 
classroom that finally leaded us to think critically based on (Gibbs, 1988) reflection model. 
 
Context 
  This classroom project was conducted in primary at public school “Instituto Técnico 
Superior” located in “Pereira Risaralda” With students from first grade where the practicum was 
oriented by “Estándares Básicos de Competencias en Lenguas Extranjeras Inglés” proposed 
by El Ministerio de Educación Nacional. The current classroom project was developed 
considering the syllabus of the school in which English teaching had a grammar focus lined up 
English language standards “Guía 22”, citizen competences, and content. The practitioners 
developed their English classes, two hours per week. For the progress of this project some 
limitations were taken into account in terms of the number of students, their behavior because 
sometimes the activities could not be completed as it was expected, the students might have been 
involved on fraud or play dishonesty; they were not be encouraged to participate, and maybe, 
students hit each other into the classroom, their motivation and external noise might have affected 
the students’ learning progress. 
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Participants 
   The current work was accomplished with 34 students with English level A1 from 
first grade whose ages ranged from 5 to 7 years old.  They were active boys and girls learners 
who showed interest in drawing, playing games, sing, talking. These students participated by the 
cooperation of three pre-service teachers from Universidad Tecnológica de Pereira, whose role 
was constantly changing in terms of designing, planning, implementing, executing, observing and 
evaluating the listening activities including role-plays, songs, multiple choices, games performed 
by the learners during the implementation of the classroom project. 
 
Design 
  This classroom project was aimed at focusing special attention to promote listening 
comprehension through the use of Bottom-up processing that refers to the incoming input as the 
basis for understanding the message that according to Richards (2008) comprehension begins 
with the received data that is analyzed through systematic strategies organized first in sounds, 
then words and finally sentences until the meaning is derived. To execute the 3 stages of Bottom-
up strategy, the lessons were framed into ESA stages which are, engage, study and activate as is 
stated by (Harmer, 2008). The part of engage had the intention of becoming familiar the 
participants with the topic, explain new vocabulary and  also activate prior knowledge, which 
were done through games, music, flashcards, questions. Following the part of study student were 
handed out worksheets, and the material necessary according to the topic to support the listening 
activities, and for the final activate stage, practitioners were checking students listening 
comprehension through tasks, and activities. 
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Resources 
  For the accomplishment of this classroom project we found suitable to work with 
visual material including worksheets, flashcards, and recording material in order to perform the 
tasks into the classroom that involved; individual, peer group, guessing and prediction activities, 
and also role plays. As a main tool for teaching and learning, Tomlinson (2003) states that 
material for activities is an effective way for structuring classroom lessons. 
 
Reflection 
  The reflection in this classroom project was done based on Gibbs´s (1988) model 
which is the most complete model of reflection and constituted by the stages; descriptions, 
feelings, evaluation, analysis, conclusion, and action plan. This model also called learning by 
doing fosters to think systematically about the steps of a teaching experience or classroom 
activities; those stages served as a basis to structure the reflection in which practitioners thought 
critically about the positive as well as areas for improvement. In the step of the description it was 
described the event you were reflecting on (What happened?), the participants and the setting 
where the research was carried out, and why the facilitators were there. Then, feelings which is 
concerned to try to recall and explore the things that were going on inside your head, for instance, 
how you were feeling when the event started. Followed by evaluation that makes a judgment 
about what happened. The next step analysis which had to do with what went well, what did you 
do well; what did others do well, what went wrong. Finally, the conclusion through which we 
explored the issue from different perspectives and provide information to base the judgment.  
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During this stage we should ask ourselves what we could have done differently, took action plans 
to think ourselves forward into encountering the event again, and to plan what we would do – 
would we act differently or would we be likely to do the same? 
 
  According to the LLUK standards for teachers, reflection entails reviewing 
experience from practice so that it may be described, analyzed, evaluated and consequently used 
to inform and change future practice in a positive way. Critical reflection is an important part of 
any learning and teaching process. Without reflection, learning becomes only an activity which is 
never meant to have meaning, but is only meant to occupy time.  Moreover, it is important to 
highlight that reflection grounds not only on what we did, but also our sense of who we are as 
teachers in an examined reality. A critically reflective teacher is much better placed to 
communicate to colleagues and students (as well as to herself/ himself) the reason for his/her 
practice.  That is why, in this classroom project which is called “The Implementation of Bottom-
up Strategy to Promote Listening” the facilitators considered the characteristics of becoming an 
effective teacher in the lifelong learning sector following the stages proposed by Gibbs´s (1988) 
model which helped to guide the current work which final product was the reflection of this 
process. And finally, it may lead to the improvement of Colombian Education Quality especially 
in the Pereira’s context. 
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RESULTS 
 
Throughout this chapter tree mainly areas of reflection are addressed such as professional 
growth, students´ responses and students´ linguistic outcomes. The first concern Professional 
growth that was explored by practitioner’s experiences condensed in classroom management, 
lesson planning, institutional limitations, learning strategies and material design   into the 
classroom. Besides that, matters referent to students ‘responses include motivation and attitude 
that were significant in the process of learning and planning the lessons. The final point of this 
reflection is the students’ linguistic outcomes in terms of language skills mainly listening skills 
through the implementation of Bottom-up that was the base for designing the tasks.   
 
 
STRENGTHS AND LIMITATIONS ABOUT OUR PROFESSIONAL GROWTH INTO 
THE CLASSROOM  
 
 
 
Professional growth 
 
The implementation of our classroom project lead us to reflect on some aspects 
concerning to our professional growth in whichwe constantly think about what was successful 
about our lessons and what needs to be improved. That is why, based on our teaching reflection 
about the implementation in our classroom project, we were able to recognize certain aspects that 
were regarded as strengths as well as challenges in our teaching experience such as: Classroom 
management related to ground rules, teachers talking-students talking time, and grouping. In 
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terms of Institutional limitations we considered aspects such as  noise making and school’s 
infrastructure, we continued with  Learning strategies associated to learning styles, after that,  it 
was included Lesson planning regarding the inclusion of standards, stages of lessons and pacing, 
and finally we also reflected on material design . 
 
 
 
Classroom management  
 
Classroom management deal with those activities and techniques that teachers use to 
maintain control into the classroom, it aims to promote student involvement and participation 
(Wai-shing, 2008).  Thatis to say that classroom management consists of a series of practices, 
procedures and strategies that teachers use to maintain an effective environment in which 
learning takes place. Referring to classroom management, we found three positive features 
related to this aspect; namely, ground rules, teacher and student talking time, and grouping. 
 
 Ground rules were positive in the sense of disciplinary issues since learners were able to 
follow and respect the teacher's’ rules. One of the strategies used in order to avoid misbehavior 
into the classroom was the use of “a happy and a sad face”. The teacher's' intention with the 
happy face was to reward those learners whose behavior was appropriate; on the other hand, the 
sad face was to call students’ attention to improve their misconduct . Additionally, It was 
observed that when one of the teachers was talking, most of the students were silent; and, when 
one of the learners was not paying attention to the teacher, some students called him or her 
attention by saying “silencio por favor”.  Moreover, teachers used another strategy to control 
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students behavior which was teaching learners the ground rules by giving a number of examples 
related to respect, examples of these rules are: “raise your hand, sit down, keep silent, etc”. (It 
was done through a poster and through a class concerning to commands). 
 
Equally important connected to classroom management was teacher-student talking time. 
We could find particular characteristics such as: accurate learners’ and teachers’ interaction, 
learners respected each other and the teachers as well. The strategies used was the design of 
activities which were focused on learners’ involvement. It was significant because the learners 
had the opportunity to interact throughout the teaching process; therefore we can say that, these 
two elements were keys to increase learners’ participation as they had more opportunities to use 
the language. 
 
On the other hand, the last aspect associated to classroom management was grouping, 
based on the reflections of our own teaching practice, we identified grouping as a challenging 
aspect. We noticed that when developing the listening quizzes in pairs, learners were not 
concentrated on quizzes rather they were talkative and therefore we lost control of their behavior.  
Resourceful teachers use management not only to control student behavior, but also to influence 
and direct them in a constructive manner to set the stage for instruction (McLeod, Fisher, & 
Hoover, (2003). In essence, classroom management involves actions and strategies teachers 
might use to solve the problems of order into school settings.  
 
In order to manage those problematic issues, the facilitators decided to implement two 
different strategies. The first strategy, we highlight is the use of L1 to control learners’ behavior, 
another strategy was developed by lines, each line had the turn to talk while the others were 
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listening. For instance, the teacher said “the line number one is going to say the name of this 
picture and the rest are going to listen carefully”.  Another strategy was to involve the whole 
group in physical movements without speaking. For example, when the learners were behave 
disruptively, the facilitators asked to the whole group, stand up, and make some movements 
(Bueno niños silencio, manitos a la cabeza, los hombros, la cintura...)    We can say that it was 
beneficial for us in terms of time management as we did not spend a lot time to focus on each 
learner to maintain students’ behavior; and therefore, the implementation of those strategies 
helped us to develop the classes in the time expected.  
When implementing group work, the classroom length and the amount of students became 
a limitation for the execution of the current work. Though some researchers suggest group work 
for the English learning, due to those limitations, we were not able to foster this language 
learning technique. Proof of this is the fact that we planned a listening activity in groups of two 
people in which students had to listen to an audio, and solve some exercises; the results were not 
as we expected. As students were very close, they were more interested in talking with their 
partners rather than in the listening activity; therefore, the results in terms of score of that 
listening activity were not as good as it used to be.  
To take actions to deal with those issues, the teachers reflected upon these challenges and 
informed themselves about some strategies that could contribute to grouping activities. Those 
strategies were prizing the best group that best behave by giving them extra points and happy 
faces,refreshing  the ground rules. Additionally, those learners whose behavior were 
inappropriate were warned about to be changed of group or they had to work alone. 
Unfortunately, when grouping these strategies were not efficient because they continued ignoring 
facilitators’ warming. Even though, facilitators attempted to implement other types of classroom 
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teamwork technique, it did not work due to the classroom length was not appropriate to amount 
of students.  
 
According to Educational Review Office (1998), effective teachers organize a safe 
classroom environment. They strategically place furniture, learning centers, and materials in 
order to optimize student learning and reduce distractions. However, working alone was the best 
alternative technique we found to maintain the control and students’ attention during the listening 
exercises.  Although facilitators made an effort to overcome those grouping difficulties, it was 
not possible to find a solution due to the large classes that is as policy established for public 
schools by the national government as well as the classroom length for this type of population.  
 
Lastly, we could observe that classroom management which involves (ground rules, 
grouping and teacher-student talking time), benefited the development of the classes and the 
teachers’ professional growth; since learners were able to behave properly facilitating 
practitioners advance in the teaching process. Likewise, due to collaborative teaching, the 
analysis based on every implementation, and the exploration of strategies to solve those 
challenges, teachers were able to overwhelm some classroom management obstacles faced in the 
process.   
 
Grouping strategy involves having students work together to maximize their own and one 
another’s learning (Johnson, Johnson & Smith, 1991) however, this type of classroom 
management strategy did not function with this type of population. When learners were involved 
in listening quizzes in pairs, students were more focus on talking with their classmates; which as 
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consequence, interfered in the execution of the tasks and the learners did not display positive 
results.  
 
 
Lesson Planning  
 
Throughout the time it has been shown that successful teachers are good planners and 
thinkers (Helm, 2014). For that  lesson planning is considered as an essential guide to frame the 
English teaching process, what students need to learn and the way the class  might be done 
effectively.What means that when designing lessons, we must consider relevant characteristics 
that not only help teachers to guide and structure the lessons, but also to facilitate the English 
learning process of our learners (Butt, 2006).  
Regarding to lesson planning, the identified strengths were inclusion of standards, stage of 
lessons, and pacing as an efficient progress.   
To start with, the first strength was the inclusion of standards, we took into consideration 
some standards from the “Guía Nº 22”. By bearing in mind and considering standards in the 
design of our lessons served us as to prepare our lessons coherently with the students’ cognitive 
capacities to acquire and develop a second language. Additionally, when writing the aims in our 
lessons, we considered Bloom’s Taxonomy (1956) that shows different cognitive level, in order 
to know, our students’ cognitive comfort zones and to teach just beyond those comfort zones.  
Taking into account those features turned into strengths due to the fact that when the 
teachers had to plan and design the lessons, they considered what topics, materials, activities, 
quizzes, tasks, games, skills were appropriate to the target population. Therefore, it resulted in 
professional growth given that it allowed us to acquire and develop skills and abilities to the 
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improvement of the design and planning of lessons considering different students’ needs and 
capacities; which impacted students’ understanding and performance in the classroom. 
In the same sense, the stage of lesson planning was evidenced as a strength, given that we 
identified that most of the learners were able to achieve successfully the aims expected for each 
lesson (See appendix 1). And based on the reflections we consider that the careful design of the 
lesson contributed to the accomplishment of the lesson objectives. For instance, the total 
implementations were 6 and the rate obtained from each listening assessment session were 
adequate in terms of score. Most of learners obtained grades over 4.0 in the quizzes proposed for 
the lesson, which suggests that they were really enhancing their listening competence.  
Additionally, most of the students were able to understand some simple sounds and words related 
to some means of transport; such as, car, motorbike, plane, ship, train, and some simple 
sentences; such, this is a car, this is a plane, and this is a motorbike. 
 
The English teaching knowledge of the practitioners contributed to the improvement of 
the students’ listening competence. The fact of designing the lesson plan which regarded the level 
of the students, their interests and the standardsproposed by the Minister of Education as well as 
following a logical sequence in the lesson plan gave as result that most of the learners were 
exposed to receptive skills which facilitated students’ capacity to produce effectively.  
 
Our professional practice improved due to the fact that when those lessons were executed, 
one practitioner was observing and taking notes while the others two were implementing those 
lessons. After that, the three practitioners met to analyze, share ideas and reflect on those aspects 
that worked well or did not work well during each class session. Based on every reflection, the 
facilitators took actions in order to enhance not only the planning of the next implementation 
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session; but also, search of strategies for the improvement of other English teaching issues faced 
during the execution of the classroom project; in other words, collaboration among teachers, 
benefited lesson planning as well as teachers professional growth. 
 
Equally important, when those lessons were carried out, our students almost immediately 
realized what the topic or the activities were about. Teacher's’ explanations were  suited to the 
learners’ level since the thoughtful design of the tasks embedded in the lesson plan granted the 
students with meaningful opportunities to develop their listening skill. Students did not show any 
kind of refusal towards the teachers’ work, explanations, activities, tasks, quizzes, and games that 
were planned according their cognitive level and interests.  
Finally, pacing was another meaningful feature ascertained that contributed in terms of 
lesson planning. We could notice that the way our lessons flew during the executions of the class 
was in general terms satisfying. The fact of keeping in mind a specific time from one stage to 
another, and controlling the time for those stages, permitted that the lesson were completely 
developed in the time expected. The designers planned for each stage, no a maximum of ten 
minutes per step or activity in order to have smooth but assertive transitions.  
Another factor that helped us to preserve the progress of our lessons was to prepare in 
advance the whole material for the implementations. A good teacher always has a plan B or 
knows how to deal with unexpected situations. As a way of dealing with fortuitous events, the 
facilitators always included in each lesson anticipated problems and anticipated solutions of those 
problems. by anticipating problems we were able to deal with those unexpected situations for 
instance, if the implementer was going to use the computer and speakers for the listening, they 
always took other support material like an extra computer and speakers to be prepared for 
unexpected situations in the performance of the classes.  
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Another strategy implemented to maintain the flow of the lesson was the use of a watch. It 
was used to let students know that they had a time limit for the development of each classroom 
activity. For instance, when students took much time than expected in an activity, the 
practitioners let students know that the teacher was going to give them only few seconds to finish 
the tasks; the implementers always brought into the classroom the photocopies, or other material 
needed at hand in order to avoid lose time and therefore to finish the implementation at the 
appropriate time. 
 
Other important issue to mention on this work in terms of lesson planning is that the 
reflections become a powerful tool for English teaching practitioners; whether expert or novice, 
all professionals should reflect on practice both in general and with regard to specific situations, 
and therefore, make future changes, (Finlay, 2008).  In this sense we consider that both reflection 
and the lesson plan enables us to evaluate experience, learn from mistakes, repeat successes, 
revise, and plan, (Swain, 1998). Considering different learning and teaching factors before 
planning allowed us to be more resourceful, facilitate the learning process; and therefore, the 
improvement of the teaching process. 
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Institutional limitations  
 
The physical environment, consisting of the infrastructure is itself a rich source of information for 
children, as this influences their learning. This infrastructure is a condition to teaching practice, it is a 
basic input for educational processes and their absence, failure or inadequacy can mean 
additional challenges to teaching tasks, UNESCO Institute for Statistics (2012). 
 
 
Institutional Limitations was a demanding aspect evidenced through the implementation 
and the instructions of the classes. Those limitations were in terms of physical infrastructure, and 
noise making because the classroom had limited space for 35 students and the noise outside of 
the classroom caused difficulties to develop the listening tests. The playground that was located 
next to the classroom and the physical education subject generated acoustic interference of 
students’ understanding of the teachers’ instructions and teacher's’ explanation.  Firstly, the 
setting of the classroom did not allow different setting arrangement and teachers did not have the 
chance to use technological devices which were located behind of the learners; at the moment of 
using the TV, it was challenging to move and reorganize learners, for that reason the teachers lost 
control, and students increased their noise.  
 
 
Resourceful teachers use management not only to control student behavior, but also to 
influence and direct them in a constructive manner to set the stage for instruction (McLeod, 
Fisher, & Hoover, 2003). Despite of the fact that we did not have the opportunity to access to the  
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technological devices offered by the institution, the teachers brought into the classroom 
their own technological resources. For instance, as the implementation was focused on listening 
activities, it was necessary the use of computer, speakers, and flashcard, to provide learners 
sufficient input to test their learning progress as well as to engage students to avoid learners’ 
distraction. We observed that the use of technology was a practical method to expose learners to 
different kind of material to enhance their motivation and active participation. Additionally, the 
fact of thinking to resolve those school limitations provided us the opportunity to learn to deal 
and cover extra unexpected situations and being more resourceful.  
 
 In essence, although institutional limitations are always evident in public schools, the 
teachers play an important role when overcome those limitations, by thinking in actions and 
applying strategies to solve those difficulties into school settings. Bearing in mind different tools 
and regard techniques, have a high potential for supporting student learning in creative and 
innovative ways when properly aligned with the instructor’s learning objectives which differs on 
(Garcia, 2007) statement “educational spaces in public schools as multi-purpose hall, classrooms 
and their characteristics are not sufficient to promote student learning and ensure that educational 
activities aimed to accomplish the goals of education”. 
 
Learning styles  
 
Learning styles refers to the preferential way in which the student absorbs, processes, 
comprehends and retains information (University of Saalford, 2004). During the implementation 
we took advantage of the different learning styles which we noticed through an activity in which 
students were asked to draw on a paper things they like; through that exercise, it was determined 
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that most of the learners were musical, kinesthetic, and visual. We took advantage of these 
significant learning styles to get students´ interests and at the same time motivated to take part of 
the class as well as to reinforce their cognitive ability. 
 
To begin, we incorporated videos and songs to engage, and encourage students’ 
motivation and learning. We could find that many of the learners are musical because when 
playing some recordings, they displayed active reactions to those activities that involve aural 
techniques; which made apprentices learn effortless. For instance, when facilitators recorded 
sounds related to technological devices, students demonstrated sympathy as well as recognition 
and active participation after listening to the sounds of the technological elements.   
 
 
The kinesthetic learning style was also considered in order to increase others’ learners’ 
capacities. By the reflections about the inclusion of the kinesthetic learning style, we could 
became aware of the importance of stimulating learners’ participation. During the 
implementations, the teachers involved learners into dynamic games where they could make 
physical movement and interact using the language. One exemplification of this was, when the 
teachers modeled and represented different characters in the class of technological devices. In 
order to call learner’s attention and interest, the teachers used puppets to explain this topic as well 
as gave some students the opportunity to use those resources (puppets) and following the 
teacher's’ examples. As a result, we could observe that by bearing in mind kinesthetic activities 
increase learners’ participation and motivation towards the English subject. Therefore, the 
employment of this kind of kinesthetic exercises was successful, due to the fact that learners were 
stimulated and attentively wanted to use and to take part into the puppets activities   
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Visual students were also taken into account when planning lessons. It was observed that 
when learners watched videos, flashcards, real life objects such as: realia, computers, objects, 
they could be connected efficiently with the topic and could be exposed to the experience of 
interacting with real material. An example of this was, when in one of the classes of 
technological devices, the teachers showed learners computers, speakers, cell phone, etc; the 
learners felt motivated to know what those gadget  were about and to cooperate and participate 
orally by saying the name of those objects with enthusiasm. For instance, some of the learners 
said “teacher yo tengo uno de esos…teacher mi papa tiene celular y me lo presta para jugar” etc. 
In this way we realized that thinking about learning style granted us the chance of engaging 
actively the learners, activating positively the students’ background knowledge and facilitating 
that learners grasped and foster the English language knowledge.  
 
To end, we realized that taking into account the different learning styles when designing 
and selecting material was an advantage to lead learners to interact and produce effectively. It 
confirms what Allen, Scheve & Nieter (2011) says that today’s classrooms are diverse since 
students come to the classroom with a wide range of backgrounds, interests, experiences, abilities 
and learning styles; what is useful for educators  modify their lessons so that all students have an 
equal opportunity for success.  Additionally we can say that the fact of reflecting on the learning 
styles, provided us the opportunity to hand out  class sessions in which were considered some 
learners’ needs that were useful to activate students previous knowledge, their interests towards 
the subject and benefit the learning process. We were able to explore create and implement 
material that was useful for pupils.  
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Material Design 
 
Material design was a positive aspect that was identified through the teaching process. 
According to Blatt(2008) materials are the physical objects needed to successful development of 
the lesson plan. In other words, materials are the sources which contributes to facilitate the 
teacher’ execution of the lesson. It was significant to consider aspects when designing the 
material such as; the size of the images, the quality in terms of sounds, and visibility that 
promoted not just teachers’ progress of the classes but also learners’ understanding. The sources 
utilized in this classroom project were: images, tape recorders, and worksheets.  
 
Firstly, within each section of the lesson we used images sufficiently big that the whole 
group could see them and it made easier to engage the group during the implementations. This 
was evidenced when the facilitators elicited information about the topics by employing images. 
As an example of this, to teach means of transport we designed colorful images that permitted 
everyone to see and understand what the topic was about and they participated actively during the 
classroom activities.   
 
Secondly, the quality of the sound and speech rate in the tape recorders facilitated 
students’ listening comprehension. We designed the audios in special programs that had native 
speakers which allowed us to control the speech rate and the sounds. The satisfactory results were 
showed in the listening tests, the listening activities as well as the participation of the students 
while the facilitator was guiding the class. For example, a listening quiz in which the topic was 
the means of transport, all the learners achieved scores above 4.0.  
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Thirdly, worksheets were another issue that reinforce students’ understanding of the 
listening exercises. When designing the material, the facilitators considered the different 
students’ needs. For instance, every worksheet was supported with visual elements like images 
which helped learners to recall information at the moment of ongoing the listening tests. 
Consequently, learners performed the listening tests showing enthusiasm towards those tests, 
performing them in short period of time and showing successful results.  
 
As a conclusion, it is relevant to mention that as teachers, to develop a meaningful lesson 
that implies to get student’ attention, interest, and encouraging results, it  is important to consider 
when designing materials, the amount of the students, their needs, the amplitude of the material, 
and its quality in terms of sounds and speech rate.  
On the other hand it was also significant to take into account several factors to deal with 
the teaching process.  Some of these factors were: classroom management, institutional 
limitations, learning strategies, lesson planning, and material design.  The teaching process 
implies ensure the classroom lessons through the use of different kind of strategies that helped us 
to meet the needs of the learner, to activate their interests towards the knowledge. We could grow 
up professionally since we consider a number of methodologies to follow an efficient classroom 
management where we took advantage of the effective strategies in order to implement and solve 
some drawbacks that affected our classes.  
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Additionally, the lesson plan was a key component in the structure and development of 
the classes. Besides, we noticed that teaching requires reflection as a mechanism to find positive 
characteristics and aspects to improve so as to search for possible solutions to deal with the 
challenges.  
 
 We observed that even though learners were exposed to plenty of strategies, there were 
some of them which benefited the teaching and learning process.  We took advantage of those 
strategies that worked in order to learn how to manage the group and how to deal with this kind 
of population.  
 
Although there were some situations that were challenging at the same time they turned 
into strength because those challenges strengthened our teaching competences in terms of   
Classroom management, Institutional limitations, Learning strategies, Lesson planning and 
Material design. 
 
 
STUDENTS’ RESPONSES 
 
 
Taking into account that motivation and attitude play an important role in the learning 
process as well as in our own teaching experience, we considered them at the moment of 
planning the lessons and selecting the material according to the learners’ needs. As a result, we 
could evidence that some aspects worked well in terms of motivation and attitude. However, due 
to high motivation and attitude, in some cases we lost control of students’ reaction and responses.  
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Motivation and attitude 
We noticed that in most cases, students’ responses were positive and we attribute this to 
the fact that we used different strategies. Concerning the lesson, we considered students’interests, 
their English level and their learning styles. Learners were provided sufficient input through 
playful and attractive material like: colorful images, music, flashcards, and posters. We also bore 
in mind some authors’ remarks about designing a lesson, they mention that teachers should make 
connections between students and their interests that can help to improve students' attitudes, 
(Donahue, nd).  Learners' attitudes are positively impacted if the material is designed based on 
their interests and needs. And, we also observed that by considering the theory of multiple 
intelligences, we were able to plan, select and prepare the materials according to learners’ 
interests.  
 
It was seen that learners displayed enthusiasm when teachers elicited information by 
using a wide variety of materials. Most of the students were encouraged to participate and take 
part of the class. When facilitators played the songs, motivation and students’ interest increased 
by showing active participation singing and repeating the lyrics.  Giving credit to the high inner 
drive to response to the lessons, learners were more competent to internalize the new knowledge 
reason why, they displayed better attitude and they aided better results.  (See appendix 2). 
 
Inasmuch as establishing good rapport with learners from the very beginning,  their 
responses were accurate  Teachers’ attitudes were encouraging and cheering, since they invited 
them to learn, repeat, try, study and become part of the class. We observed that the fact of 
promoting rapport was a fundamental point that incentivize, and increased good students’ 
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attitudes towards the English subject. By the implementations, teachers perceived learners’ 
positive attitude in relation to the development of classroom tasks during the educational process.  
 
To exemplify, when the facilitators arrived the classroom, learners showed enthusiasm 
and happiness by singing the song “hello teacher”. Most of learners went towards the teachers to 
hug them; also, some of them orally expressed gratitude for the class and time spent, for instance 
at the end of the class, they said “teacher thank you” while some others, walked to the teacher 
and hug her. To conclude, if students have proper attitudes and perceptions, they might have best 
mental disposition for learning.  
 
As almost the whole group wanted to participate at the same time during the teachers’ 
instruction, it affected the development of classes. Although learners demonstrated high 
motivation and attitude throughout the students’ engagement part, those reactions prompted us to 
make decisions in order to achieve better performance in class more focused towards the student 
responses.  
 
We learned that when students are motivated, they have better alternatives of approaching the 
input and display positive responses.  We also learned that affective factors such as; motivation, 
and attitude in the process of acquiring a second language are key elements in the learning 
process that need a constant reflection. By establishing rapport in the learning scenario and by 
understanding students’ interests the aims can be achieved successfully. Additionally, we realized 
that when students are extremely motivated the classroom it can turns into negative from which 
teachers have to know how to deal with this kind of motivation, and look for alternatives to 
control over excitement (Halliwell, 2004) 
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STUDENTS’ LINGUISTIC OUTCOMES 
 
 It is important to mention again what we did into the classroom in terms of language 
skills, especially of the language skill targeted in the project, which was listening. The project 
intended to design tasks based on Bottom-up listening strategy (Richards, 1990) that helps 
learners to develop their listening skills through identifying linguistic phonological cues, words, 
and sentences as sources to recognize the meaning of the incoming message. As a reinforcement 
of that strategy, we also considered one aspect of Top-down strategy related to the activation of 
the students’ background knowledge.  
 
The implementation of bottom-up strategy had a positive impact on students’ listening  
development  since the listening input was supported by taking some mechanisms of Bottom-up 
such as sounds, words and sentences. First, we considered the systematic stages of this theory 
divided in three lessons with the same topic. For instance, the first lesson plan was designed 
focused on sounds (some means of transport) and at the end we tested if learners achieved or no 
the expected aim. In the second lesson, we targeted on working words of those means of transport 
and equally students had to complete a listening exercise; and finally, for the third session, 
teachers involved students in a whole basic grammatical structure as well as tested to reconfirm 
the success or the failure of the implementation of the Bottom-up strategy (See appendix 3 ). 
 
We considered that it had a positive impact as we implemented a good strategy suggested 
by the author (Richards, 1990) ”Bottom-up strategy” that works systematically through three 
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stages which are sounds, words and sentences. And the fact that we included the three stages, 
(sounds, words and sentences) contributed to enhance students’ listening comprehension. Further, 
it worked because at the beginning it was really difficult for the students to understand listening 
exercises or audio recordings but after like two sessions we could identify that they were more 
capable of understanding and getting the general idea of the topic. The fact that we bore in mind 
the activation of students’ background knowledge also facilitated the recognition of input; it was 
also effective because we provided sufficient input through colorful visual material, songs, 
drilling , the tasks were designed according to student's’ level and interests.  
 
On the other hand, what made difficult our teaching process was students’ misbehavior. In 
some classes, students got so excited about participating that  most of  them wanted to answer the 
questions which interfered during the teacher's’ instruction. What means that as some students 
did not have the opportunity to participate, they screamed at the same time and others went to the 
board looking for teachers’ attention which generated indiscipline and classroom’ interruption. 
 
Another factor that affected the teaching procedures was the in-service teacher who used those 
spaces to cover other kind of activities that were not aligned with the English subject for 
example, she used to call particular students to evaluate them, to check their notebooks etc.  As a 
consequence, practitioners had to repeat instructions, and even play the recordings more times 
than necessary. Those demanding situations fostered us to opt for finding solutions so as to 
maintain a proper development of the class.  Respecting to the situation of the in-service teacher, 
we decided to talk to her kindly and ask her not to interrupt the class however she ignored our 
complaint. Facing those situations, we learned that we should establish some agreements in order 
to prevent affectation of the class because of the in-service teacher.  
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CONCLUSIONS 
 
We realized that teachers’ experiences were not only made of straights but also of 
limitations. Thanks to those difficulties as well as our collaboration by sharing ideas and 
reflecting on that, we had the opportunity to find solutions to those problems that novice teachers 
may face into the classroom.  Those reflections encouraged the development of critical thinking 
skills that enabled us to achieve purposeful, self-regulatory judgment which result in an 
individual continuously growing and learning from experience.  Therefore, looking back on our 
English teaching process thus far, we noticed that we achieved meaningful learning in terms of 
teaching because the fact of reflecting on this field, gave us a purposeful focus on how to 
strengthen and reinforce areas of classroom management, lesson planning, learning strategies and 
material design; as well as, gaining more professional knowledge and expanding our instructional 
abilities to guide appropriately students learning process. 
 
Thinking about classroom management allowed us to understand how learners will grow 
and develop their understanding in our classroom. How the class might be structured according to 
the teaching and students’ needs. Even though in some cases we faced difficult experience 
problems, establishing ground rules with students as well as reminding them become a powerful 
tool to maintain the classes’ control. Planning a lesson helped us to structure, support and guide 
our classes with confidence, it also aimed us to reach the objectives easily as well as to be better 
prepared to be able to handle with unexpected situation during lesson. It was learnt that 
considering learning strategies increased students’ confidence and enthusiasm for learning. It 
could also improve their academic achievement, change teachers’ perceptions of their students’ 
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learning abilities, and strengthened students’ alternative ways of learning. We acknowledge that 
the design of the material requires to provide learners variety of sources useful to involve 
different cognitive abilities. It is important to think about its quality in terms of size, sound and 
color mainly when dealing with large classes as all the students should benefit of the material in 
the same way and obtain the same interest from the students towards the subject.  
 
 
We learned that affective factors like emotional motivation and attitude influence 
learning. we consider they were important for successful language learning, and not as just the 
ability to learn. We could encourage positive emotions by including students as part of the lesson 
and choosing activities that were motivating for the age and interests of the learners.  
 
 
Although learners’ high motivation and attitude helped their English learning progress, it 
became a disadvantage because sometimes learners were involved on indiscipline; however, we 
were able to find alternatives that helped us to overcome effortless situations. Keeping in mind 
using activities which encourage students to participate actively rather than be passive learners. 
Explore critically on the context of teaching, enhanced meeting learners’ needs and these needs 
could be fostered by understanding learners and taking advantages of those different student’ 
characteristics. The good students’ condition and the positive relationship between the teacher 
and students encouraged mutual respect and care between both parties and therefore promoted the 
development of the classes including the acquirement of the new knowledge. As a final point, we 
took  learners’ affective factors into full consideration since those components had  a factual 
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impact on the learners’ language progress. We guided as well as encouraged students to 
participate by considering students' different interest. 
 
Thinking deeply about the good performance obtained from students tests results during 
the implementation of Bottom-up, we can say that this strategy aided students to advance in the 
development of their English listening skill.  When students were exposed to sounds, words and 
sentences, a great number of them achieved a good listening performance. We realized that 
planning lessons and listening activities including bottom-up characteristics, can help low level 
learners to understand enough linguistic elements of what they hear.  
 
We determined that when teaching English listening, young learners do not have to know 
a whole topic because learners always come to the classroom with some L1 knowledge which is 
enough necessary for them to initiate their process of learning a foreign language. specially to 
able to interpret the incoming information; and, as teachers, we could take advantages of that 
student's’ background knowledge to make them realize what the topic was about which also 
promoted the students listening ability.  
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